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Abstract. This paper argues that incorporating pragmatic-focused activities into language
curriculum is crucial for preparing students to communicate effectively in the target language.
The article reviews research on the importance of pragmatic competence and describes several
practical classroom activities that can be used to teach pragmatic skills, such as role-playing,
discourse analysis, and metapragmatic reflection. Examples are provided of how these activities
can be implemented at different proficiency levels to raise learners' awareness of pragmatic norms
and provide opportunities for guided pragmatic practice. The paper concludes by discussing the
benefits of an integrated approach to pragmatic instruction and considerations for effective
implementation in a variety of language learning contexts.
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BKJIIOYEHUE IPATMATHYECKOM JESATEJbHOCTH B SI3bIKOBBIE
3AHATUA

Annomayuna. B Oaunoii cmamve ymeepicoaemcs, 4mo GKII0UeHUue npazmamuiecKkol
oesamelbHOCmU 8 A3BIKOBYIO npocpamMmy umeem pewiaroujee sHaveHue 0151 NOO20MOBKU ywawyuxcs
K 9¢hghexmusnomy 00OweHuI0 Ha uzyuaemom sizvike. B cmamve paccmampusaiomcest uccie008anus
0 6AHCHOCMU npazmamutteCKoﬁ KOMNEeMerHmHocmu u ONUCbleaAromcst HECKONbKO NpaKkmuvecKux
3auAmMul 6 Kjlacce, Komopbvle MOINCHO UCNOJIb306ANTb 0N 05yquuﬁ npazmamudecCKum HAaA6blKaAM,
maxKkum Kakxk pojieeble ucpsvl, daAHAIU3 c)uczcypca u memanpazmamudecKoe pasmvblulilerue.
Hpueoaﬂmc;l npumepsvl noco, KAk dmu Meponpusimusil mocyni Obimob PealuU306anbl HaA pPA3HbBIX
YPOBHAX Kgaﬂud)uicauuu, ymobbl NOBLICUMb 0CEEOOMIECHHOCHIb yuawuxcia o npasmamudecKux
HOpMAX U Npeodocmasums GO3MONCHOCU OJi YNPAGNAeMOl NpazmMamuieckol npakmuxu. B
3AKJII04YeHue cmamovu 06cyofcdaiom0}z npeumywecmea KOMNJIEKCHO20 nooxooa K
npasMamuyeckomy o0yyeHuro u cooopadcerus no e2o PhHeKkmusHoMy 6HeOPEeHUI0 8 PA3IUYHbIX
KOHmMeKcemdax usy4eHnus A3vlKda.

Knroueewie cnosa: CoyuoiuHesUCmu4decKas OCGe()OMﬂeHHOCWIb, 06u;eHue, aeﬂmeﬂbHOCWLb,
KOMMYHUKAMUBHASL KOMNEMERMHOCNb, HABbIKU 6361MMO()€L7C7’)16M}Z, 06yll€Hu€ A3bIKY.

Effective communication in a second or foreign language requires more than just mastering
vocabulary and grammar. Learners must also develop pragmatic competence - the ability to
understand and appropriately use language in different social contexts. Pragmatic competence is a
crucial component of overall communicative competence, enabling language users to interpret and
produce language that is contextually appropriate (Taguchi & Roever, 2017). However, research
has shown that pragmatic skills are often overlooked in traditional language instruction, which
tends to focus more narrowly on linguistic forms (Bardovi-Harlig, 2013).
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To better prepare students for real-world communication, language educators are
increasingly recognizing the need to incorporate pragmatic-focused activities into the curriculum.

By raising learners' awareness of pragmatic norms and providing opportunities for guided
pragmatic practice, these activities can help develop crucial interpersonal skills that go beyond just
grammatical accuracy. This paper discusses the importance of pragmatic competence in language
learning and describes several practical classroom activities that can be used to teach pragmatic
skills at different proficiency levels.

The article begins by reviewing the theoretical foundations and empirical evidence
supporting the inclusion of pragmatic instruction in language programs. It then outlines a variety
of pragmatic-focused activities, including role-playing, discourse analysis, and metapragmatic
reflection, and provides examples of how these activities can be implemented to enhance learners'
sociolinguistic awareness and interactive competence. Finally, the paper considers the benefits of
an integrated approach to pragmatic instruction and discusses key factors for effective
implementation in diverse language learning contexts.

Research has shown that pragmatic competence does not necessarily develop naturally
through exposure to the target language alone. Explicit pragmatic instruction is often needed to
help learners recognize relevant sociocultural norms and practice using language appropriately
(Ishihara & Cohen, 2010). Without this, students may transfer pragmatic conventions from their
first language, which can result in pragmatic failure when interacting with target language
speakers.

Pragmatic-Focused Classroom Activities

To address this need, language teachers are incorporating a variety of pragmatic-focused
activities into their instruction. Some examples include:

Role-playing: Students act out scripted or improvised dialogues that require them to make
pragmatic choices, such as refusing a request politely or apologizing effectively.

Discourse analysis: Learners examine transcripts or recordings of authentic conversations
to identify pragmatic features, such as hedging, backchannel responses, and discourse markers.

Metapragmatic reflection: Students reflect on their own or others' pragmatic choices,
discussing why certain language may be more or less appropriate in a given context.

These types of activities raise awareness of pragmatic norms, provide opportunities for
guided practice, and help learners develop the contextual sensitivity needed for successful
intercultural communication.

Implementing Pragmatic Instruction

When incorporating pragmatic activities, teachers should consider the proficiency level of
their students. At lower levels, the focus may be on basic politeness strategies and formulaic
expressions. As proficiency increases, activities can become more complex, addressing subtleties
of language use, pragmatic variation, and the pragmatic-linguistic interface.

Integrating pragmatic instruction throughout the curriculum, rather than treating it as a
separate unit, can also be beneficial. This allows pragmatic skills to be developed in tandem with
other language abilities in a more holistic manner. Additionally, connecting pragmatic activities
to learners' own experiences and real-world communicative needs can enhance engagement and
relevance.
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Analysis of Pragmatic Instruction Approaches

Research on pragmatic instruction has identified several key factors that contribute to the
effectiveness of pragmatic-focused activities in the language classroom.

Raising Pragmatic Awareness

A primary aim of pragmatic instruction is to raise learners' awareness of pragmatic norms
and conventions in the target language. Activities such as discourse analysis, where students
examine transcripts of authentic interactions, can help them notice pragmatic features they may
have previously overlooked (Ishihara, 2010). This heightened pragmatic awareness is a crucial
first step in developing the ability to use language appropriately in context.

Providing Pragmatic Practice

In addition to awareness-raising, learners also need opportunities to practice applying
pragmatic knowledge in interactive settings. Role-playing exercises, for example, allow students
to experiment with different pragmatic strategies, such as making requests or refusing invitations,
and receive feedback on their choices (Woodfield, 2012). This guided practice helps solidify
pragmatic skills and build confidence in real-world interactions.

Promoting Metapragmatic Reflection

Beyond just awareness and practice, pragmatic instruction should also encourage learners
to reflect critically on pragmatic language use. Activities that prompt metapragmatic discussions,
where students analyze and evaluate their own or others' pragmatic choices, can deepen their
understanding of the underlying social and cultural factors that influence appropriate language use
(Taguchi, 2015). This metacognitive awareness enables more purposeful pragmatic decision-
making.

Addressing Proficiency Levels

The specific pragmatic activities incorporated should be tailored to the proficiency level of
the learners. At lower levels, the focus may be on basic speech acts and formulaic expressions. As
proficiency increases, activities can become more nuanced, addressing pragmatic variation,
indirect language, and the pragmatic-linguistic interface (Taguchi, 2011). Scaffolding instruction
in this way ensures pragmatic development keeps pace with overall language abilities.

Integrating Pragmatic Instruction

Rather than treating pragmatics as a separate instructional unit, an integrated approach that
embeds pragmatic activities throughout the curriculum can be particularly effective. This allows
pragmatic competence to be developed concurrently with other language skills in a more holistic
manner, reflecting the inherently contextual nature of real-world communication (Roever, 2012).

By considering these key factors, language teachers can design pragmatic instruction that
systematically develops learners' sociolinguistic awareness, provides opportunities for pragmatic
practice, and fosters the metacognitive abilities needed for successful intercultural communication.

In conclusion, pragmatic competence is essential for language learners to communicate
effectively in diverse social contexts. By incorporating pragmatic-focused activities into language
instruction, educators can better prepare students for the pragmatic demands of real-world
interaction. Through raising awareness, providing practice, and fostering contextual sensitivity,
these activities can contribute to the development of well-rounded communicative competence.
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