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Abstract. Students and professionals feel that learning English is necessary to stay
competitive in their studies and careers due to the rapid globalization of the world. We are also
living in the age of specializations. Individuals possess specialized knowledge in various domains;
the most effective approach to acquire this kind of information is by learning several languages,
particularly English, which is widely utilized globally. The study examined the impact of using
English for Specific Purposes reading within the framework of the communicative approach, and
the results were presented in this article for a group of law students. Results demonstrate that
specialized reading encourages students to use English in everyday contexts and expands their
vocabulary and knowledge of their particular field of study.
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CTPATET'MH UTEHUS AHIVIMMCKOI' O SI3bIKA JJISA CTYJAEHTOB-
OPUCTOB

Armomauuﬂ. Cmy()eHmbl u cneyuaiucmsl cdumairom, 4mo usydenue AHSIUTICKO20 S3bIKA
HeobXo0uMo, 4modvl 0CmagamvCsi KOHKYPEHMOCNOCOOHbIMU 8 Yyyebe U Kapbepe 8 C8:A3U C
bvicmpotl enobanuzayueti mupa. Mol makowce dcusem 6 anoxy cneyuanuzayui. Jlroou odbraoarom
CNeyuanbHblMu 3HAHUAMU 6 pasauunslx obnacmsax, Camviil d¢hgpekmusnviii cnocob nonyuenus
makxkoco poaa qu)opmauuu — U3YUEHUE HEeCKOJIbKUX A3blKO86, ocobenno aHZJZLHZCKOZO, Komopbn?
WUpOKO ucnojavzyemcs 60 6cCemM Mupe. B uccrneoosanuu U3ydalocsv e6JausdHUEe UCnob306aAHUA
YmeHus Ha AHSIUUCKOM s3biKke OIS cneyuanbHblx ueﬂed 6 pamMKax KOMMYHUKAMUBHO20 I’lO()XO()Cl, u
pe3yiomamsl  ObLIU NPEeOCMAsienbl 6 Mol cmamve O0As 2SPYHNNnvl CHYO0eHmOo8-10PUCOS.
Pe3yﬂbmambz nokasslearont, 4mo CneyuaiusupoeanHoe dmeHue n06y3fc0aem yvawuxcs
UCNONIBL306AMb AH2TIUUCKUL A3bIK 8 NOECEOHEe8HOM KOHMeKCme u pacuiupsent ux Cﬂ06aprlL7 3anac
U 3HAHUA 8 KOHKpemHOU obnacmu 00yueHus.

Knrouesvie cnosa: cmyoeumsi-topucmel, ESP,  cneyuanusuposannoe  umenue,
KOMMYHUKAMUBHBLU NOOXOO.

ESP might be described as a specific branch of English as a foreign language on the training
of students in specific areas, Anthony (2007) points out that English can be used in academic
studies or the teaching of English for travel or professional purposes, which represents a population
of professionals who are involved in their own fields of study; hence, they need to delve deep into
specific topics, and the ESP approach can be useful as a learning methodology.

Setting up ESP, students were encouraged to find more information that piqued their
interest by practicing reading within the confines of the communicative approach. They also had
the chance to practice other skills, like listening to their partners, conversing about shared interests,
debating and discussing the readings according to their own ideas, and summarizing and
composing their own opinions. These assignments gave me a better understanding of the students'
work and enabled me to make study-specific conclusions. The process of learning English has
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been changing according to the students’ needs. ESP has been an important component of that
change; according to Anthony’s (2007) experience, teachers are much more aware of the
importance of needs analysis in order to select materials that are closely related to the learner’s
goals. Thus, we can infer that advanced and adult learners feel the need to acquire knowledge of
their own fields of study. Hence, English became a tool to acquire information from different
disciplines such as engineering, architecture, computer science, health, environmental protection,
mechanics, accounting, and economics, among other fields.

The communicative approach is predicated on the notion that effective language learning
results from communicating "real” meaning; consequently, when learners engage in authentic
communication, their innate language acquisition strategies are activated, which expedites their
language learning process.

Based on this, Hutchinson and Waters (1987, p. 25) state that ESP is "an approach to
language teaching in which all decisions as to content and method are based on the learner's reason
for learning," meaning that students are aware of their own learning process and the significance
of learning a second language when the teacher incorporates their disciplines into class activities.
Similarly, Jin, Singh, and Li (2005) discovered through their own research that one of the
responsibilities of the teacher in the classroom is to develop strategies to aid students in
understanding texts. This method is a productive way to comprehend the readings and the primary
concepts. This finding gets me to thinking about how crucial it is for teachers to encourage and
support their students' work as well as to support reading practice in ESP.

Considering that the communicative approach is the material because it is the teachers'
primary resource is another crucial component of reading ESP. "Authentic materials are important
tools for use in ESP classes because, as we have clearly shown, they motivate and immerse learners
in specific areas of the target language in which practice is needed," write Torregrosa and Sanchez-
Reyes (2011, p. 93). Because they are rich in content and typically based on actual experiences
and investigations, real texts are therefore always preferred. In order to give students authentic
reading materials, Jin et al. (2005, p. 19) recommend that teachers assist students in gaining access
to authentic English language materials, which may be found online, in international newspapers,
or in magazines. These resources give students knowledge about various countries, people groups,
cultures, and linguistic topics. As a result, through the use of authentic materials, students are able
to demonstrate their language proficiency, improve their background knowledge, and engage in
genuine communication.

Apart from adhering to the guidelines of the communicative approach, this study considers
the reading process (pre-reading, while-reading, and post-reading), whereby students accomplish
an effective task:

* Pre-reading prepares students to read efficiently, which facilitates comprehension and is
related to students’ backgrounds. Lebauer (1998, p. 5) notes: “Pre-reading activities can improve
students’ cognitive burden while reading because prior discussions will have been incorporated.”

Thus, teachers have to provide supplemental activities such as brainstorming, differencing,
guessing, and analyzing titles and pictures, among other activities.

* While-reading allows students to carry out “active reading” with activities such as
arguing, summarizing, questioning, evaluating, and comparing the text with their own personal
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experience. It is necessary that students avoid using dictionaries while engaged in these activities;
however, teachers can encourage students to use strategies such as skimming and scanning for
faster and more in-depth reading practice. At the same time, Ur (1996) and Vaezi (2001) suggest
such strategies as making predictions, integrating prior knowledge, re-reading, making use of
context or guessing, breaking words into their component parts, reading in chunks and monitoring
one’s reading.

* Post-reading exercises depend on the purpose of reading and the type of information the
reader is interested in gaining. With reference to the previous statement, Barnett (1988, p. 5)
remarks: “Post-reading exercises first check students’ comprehension and then lead students to a
deeper analysis of the text.” Finally, reading has to accomplish the function of imparting new
knowledge in tandem with activities such as group discussion, summarizing, questioning, filling
out charts, completing a text, listening to or reading other related materials, and role-playing.

Hence, students must have the autonomy to choose the best techniques for them, according
to their own needs and learning styles.

Because they lack the vocabulary necessary to read, write, or speak the language, students
are often afraid to practice it. However, this research helped the students overcome this fear by
teaching them how to apply various reading comprehension techniques. Barnett (1988) suggests
using prereading, while-reading, and post-reading processes that involve activities like finding
cognates, guessing, skimming, scanning, mapping, and outlining, among other things. As a result,
the students used these strategies to help them comprehend the texts as well as to develop a specific
vocabulary that would come in handy when it came time to write summaries or give oral reports.

By reading about subjects linked to their chosen careers, students were able to develop a
broad perspective on the world outside of their field of study. This allowed them to select pertinent
information based on their interests, such as Uzbekistan's constitution, human rights, drug use and
abuse, divorce, crime and punishment, and other subjects.

Furthermore, this study encourages students to look into information about their personal
needs in other countries, which will be helpful in their future careers.

As their careers progress, law students must acquire particular skills, like the capacity to
present, debate, evaluate, and defend their positions in light of their personal experiences or
expertise. The methodology used in this study provided students with the appropriate conditions
for carrying out these processes through different reading activities. Furthermore, this research
motivated the students’ use of prior knowledge as a relevant source to defend their ideas in front
of their peers, who were their close competitors and judges.
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