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Annomauus. Ywby maokukom maxoracuda Ysbexucmon Haenam XKaxon munnapu
VHUBEPCUMEMUHUHE UKKUHYU KYPC MAaiabaiapu ypmacuoa YKUWHU mMYUWyHUW KyHUKMAIApUHU
owupuwmoa MyKooun oaxonrawi YCyiiapuHuHe camapadopaucu Kypub uuxunean. Taoxuxomoa
Hazaputi acociap 6a amaiull maxcpubaniapuu y3 uuuea ojiean apaiaul éH0auys K)JaHuiaou.

Taokuxom ycynrapu OyIuUMUOd UWMUPOKYUIAPHUHE 0eMOocpaAdUK MavbiyMomiapu,
socumanapu 6a Npoyeoypalapu, uly *Cymiaoaw CUHOB0AH OJOUH 64 KeUUH apalaut)y8 pexrcacu
macsupnanean. Mavaymomaapuu — maxaun  KUIUWL - Y4YH - MABCUDI08UU  CIMAMUCTUKA,
ACYypmaauimupuiean HAMYyHAIAPHUHS M-MeCcmu 8d MAXMUHAAPHU MeKWUupuul KyJaHuiaou, 6y
apanauty80an Kelur UmupoKYuiIap ypmacuoa YKUHY myuyHul KyHUKMAaiapuHuHe ce3unapiu
AXWUTAHUWUHY  GHUKIAWRA UMKOH Oepadu. Myxokama Oasomuoa ywiby Hamudicaiap
V32apySUAHAUKHUHE NACAUUWU 84 ApAlauly80an KeuluH ypmava Kutimam ampoguoa 6aniap
KOHYEeHmpayusacuHuHe nacaviuwiuea ypay o6epud mankun KUiuHaou. Xyaoca YKUWHU MYULyHuul
KVHUKMANAPUHY —~ OOUMULL  pABuwioad  AXWUAAW  VYVH  MYKOOUn — 6axonaui  yCyilapuHuHe
UMKOHUAMIAPUHY MABKUONAUOU 8A YKUMYEUULAD 84 AMATUEMYUUNAD YUVH POUOAIU MACIAXAMLAD
bepaou. Ymyman oneanoa, ywoy maoxukom Huenuz Tunu wem Tunu cugpamuoa yKuwinu
MYUYHUWHY YP2AHUWHY AXWULAU YYYH KUMMAMIU MABLIYMOMIAAPHU MAKOUM emuid OpKaiu mu
mavaumu 8a baxonaw 6ytuua adabuémuapea xucca Kyuaou.

Kanum cyznap: yxuwmnu mywynuw, VKUWHY MYUYHUWHY daxonaul, MyKooun baxonau
yeyanapu, Unenus Tunu vem Tunu cugpamuoa.

THE EFFECT OF ALTERNATIVE ASSESSMENT METHODS ON SECOND-YEAR
STUDENTS' READING COMPREHENSION AT PHILOLOGICAL UNIVERSITIES

Abstract. This research article explores the effectiveness of alternative assessment methods
in improving reading comprehension skills among second-year students at Uzbekistan State World
Languages University. The study employs a mixed-methods approach, incorporating both
theoretical frameworks and practical experimentation. The research methods section outlines
participant demographics, instrumentation, and procedures, including pretest-posttest
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intervention design. Descriptive statistics, paired samples t-test, and assumption checks are
employed for data analysis, revealing significant improvements in reading comprehension skills
among participants following the intervention. The discussion interprets these findings,
emphasizing the reduction in variability and concentration of scores around the mean post-
intervention. The conclusion underscores the potential of alternative assessment methods to yield
consistent improvements in reading comprehension skills and offers implications for educators
and practitioners. Overall, this research contributes to the literature on language education and
assessment, providing valuable insights for improving reading comprehension instruction in EFL
contexts.

Key words: Reading Comprehension, Reading Comprehension Assessment, Alternative
Assessment Techniques, EFL contexts.

BJIMAHUE AJIBTEPHATUBHBIX METOAOB OINEHKAN HA IIOHUMAHMUE
MNPOYUTAHHOTI'O CTYAEHTAMMU BTOPOI'O KYPCA ®UJTOJIOT'MYECKHUX
BY30B

Annomayuna. B oOaunnou muayunolu cmamve paccmampusaemcs dQpekmuenocms
altbmepHanmueHblx Memooos OYEHKU 6 YIYUUIeHUU HABbIKO6 NOHUMAHUA NPpOYUmMAaHHO20 cpeau
CmMyo0eHmo8 6mopozo Kypca Y30exckozo 20cy0apcmeenHo20 YHUGepCcumema Muposulx s3vlkos. B
uccneo008anuU ucnonvzyemcs cMeuannvill nodxod, coqemaiou;uﬁ meopemu4ecKkue OCHO6bl U
npakmuiyecKkue 9KCnepumeHmaol. B pa3dejze «Memoovl  uccieooganusy  ONUCLIGAIOMCA
Odemocpaguueckue OauwHble YUYACMHUKOS, UHCMPYMEHMbL U Npoyeoypwvl, 6KIYAs NIAH
emewamenvcmea 00 U NOcie mecmuposarnusl. ﬂ]lﬂ aHanuza OaHHbLIX UCNOJIL306ATUCH
onucamenbHas cmanmucmuka, I’l(lprlL? t-xpumepuﬁ Cmorodenma u npoeepka cunomes, 4mo
NO360JIUJIO HAM 6blAI6UNb 3HAYUMETIbHbLE VIYUULICHU 6 HABLIKAX NOKUMAHUA NPOYUNTIAHKO2O cpedu
VUACMHUKO8 NOCie emeulamenscmed. B obcyxcoenuu smu pe3yibmamvl UHMEPNPEmupyomcs
nymem nodqepkueaHuﬂ CHUJINCEHUS USMEHYUBOCMU U YMEHbUIEHUA KORYEHmMpayuu OYyeHOoK 60Kpye
cpedneeo 3HAYeHUs nocile emeuiamenvcmed. B szaxniouenuu nodqepkueaemc;l nomeryuai
altbmepHamueHblx Memooos OYEHKU 07151 NOCMOAHHO20 COBEPUIEHCMBOBAHUA HABBIKOB NOHUMAHUA
npoYumaHHozo u 0aomes noJjie3nvle Co6embl ysumeasim u npakmuxkam. B yenom, oamnmnoe
uccneoosanue 6HoCUm 6Ki1a0 6 Jaumepamypy no npenodaeaﬂu;o U OYEHKe A3blKd, npedocmaeﬂﬂﬂ
YEeHHYI0 uHopmayuto 0 YayuuleHus npenooasanusi NOHUMAHUS NPOYUMAHHO20 HA AHETUICKOM

A3blKe KAK UHOCMPAHHOM.
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Knrouesvie cnosa: nonumanue npoYumaHHoco, OYEHKA NOHUMAHUA NPpOHYUNIAHHOCZO,

altobmepHaniuerole Memoobl OUYEHKU, AHSTUUCKUL SA3bIK KAK uHOCmpaHHblﬁ.

INTRODUCTION

Reading comprehension is essential for academic success and lifelong learning,
particularly in English as a foreign language (EFL) settings. Strong reading skills enable students
to understand complex texts, think critically, and communicate effectively (Grabe, 2009).

However, traditional assessment methods, such as standardized tests, often fail to capture
the full scope of reading comprehension (Brown, 2004).

Alternative assessment methods, including portfolio assessment, self-assessment, and
project-based evaluation, offer more holistic and authentic ways to assess students' comprehension
(Stiggins, 2001). These approaches encourage critical thinking, analytical skills, and creativity
(Popham, 2008). While some studies highlight their benefits (Darling-Hammond & Adamson,
2010), others show mixed results (Wiliam & Thompson, 2007), and research in EFL contexts,
especially in Uzbekistan, remains limited.

This study examines the impact of alternative assessment on second-year students’ reading
comprehension at Uzbekistan State World Languages University. By comparing traditional and
alternative assessment methods, the research aims to provide insights for improving reading
instruction and assessment in EFL settings.

STATEMENT OF THE PROBLEM

Uzbekistan's EFL education system faces challenges in improving reading comprehension
instruction for second-year students (ages 19-21). Despite recent educational reforms, traditional
teaching methods often lack interactivity and fail to engage students effectively. Strong reading
comprehension skills are crucial for understanding English-language texts and academic content,
yet conventional approaches may not adequately support student development.

This study investigates the impact of different assessment methods on enhancing reading
comprehension. By evaluating various evaluation techniques, the research aims to provide
evidence-based insights to improve teaching strategies in Uzbekistan’s EFL curriculum,
contributing to ongoing efforts to enhance language education.

OBJECTIVES OF THE STUDY
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This study aims to assess the effectiveness of alternative assessment methods in improving
reading comprehension among second-year students at Uzbekistan State World Languages
University. Specifically, it seeks to:

1. Compare the reading comprehension performance of students exposed to alternative vs.
traditional assessment methods.

2. Examine changes in students’ self-efficacy in reading comprehension after experiencing
alternative assessments.

3. Provide evidence-based recommendations to enhance reading comprehension instruction
in Uzbekistan’s EFL curriculum.

By bridging theory and practice, this research aims to equip students with essential reading
skills for academic and professional success.

RESEARCH QUESTION AND NULL HYPOTHESIS

Research Question (RQ): Do alternative assessment methods improve reading
comprehension skills among second-year students at philological universities?

Null Hypothesis (Ho): Alternative assessment methods do not affect the reading skills of
second-year philological university students.

SIGNIFICANCE OF THE STUDY

This study holds importance for various stakeholders in language education:

« Policymakers & Curriculum Developers: Provides insights into the effectiveness of
alternative assessments, guiding improvements in EFL curricula.

« Educators & Practitioners: Helps teachers adopt engaging assessment strategies that
enhance reading comprehension.

« Students: Encourages deeper understanding of English texts and boosts overall language
proficiency.

« Researchers: Contributes empirical data to the field of language assessment and pedagogy.

« Global Education Community: Offers best practices relevant to countries facing similar
challenges in language instruction and assessment.

By addressing these areas, the study aims to foster more effective and inclusive learning
environments in EFL education.

1. REVIEW OF THE LITERATURE
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Theoretical Background

Research on alternative assessment methods in reading comprehension highlights varying
perspectives. Darling-Hammond and Adamson (2010) advocate for socio-constructivist
approaches, emphasizing portfolio and project-based assessments as tools for deeper learning.

These methods foster active engagement, collaboration, and reflection.

Conversely, Wiliam and Thompson (2007) stress the reliability and validity of standardized
assessments, arguing that while alternative assessments provide valuable insights, they lack
objectivity. They suggest a balanced approach combining traditional and alternative methods for
a comprehensive evaluation of reading skills.

From a cognitive psychology standpoint, Pressley and Afflerbach (2012) highlight the role
of metacognitive strategies in reading comprehension. They argue that self-assessment and
reflection promote strategic reading behaviors, allowing students to monitor their understanding
and improve comprehension.

Experimental Background

Empirical studies on alternative assessment methods show mixed results. Smith et al.
(2015) found that portfolio assessments improved comprehension by encouraging reflection and
goal-setting. Similarly, Li and Brown (2017) reported that self-assessment enhanced
metacognitive awareness and reading strategies.

However, Jones and Brown (2018) found that project-based assessments had varying
effectiveness, depending on task complexity and student motivation. Wang and Smith (2019)
highlighted the benefits of peer assessment but noted inconsistencies in students' ability to provide
constructive feedback.

Overall, research suggests that while portfolio and self-assessment methods show promise,
project-based and peer assessments require careful implementation to be effective. A balanced,
well-structured approach may yield the best results.

RESEARCH METHODS

A. Participants

The study involved 12 second-year students (male and female) from Uzbekistan State
World Languages University. Their English learning backgrounds varied, with some starting in
elementary school (grades 1-6) and others in junior high (grades 7-9). Most spoke Uzbek or

Russian as their native language and had prior experience in private English courses.
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B. Instrumentation

A pretest was administered to ensure a comparable level of language proficiency among
participants. The study used two parallel IELTS reading tests from Cambridge University Press to
assess comprehension. The pretest measured baseline reading skills, covering main ideas,
supporting details, and inferences.

Following the pretest, the experimental group participated in alternative assessment tasks.

A posttest, mirroring the pretest, was conducted after the intervention to evaluate progress.
Both tests were validated by experts to ensure accuracy and reliability.

C. Procedure

Participants first took a pretest to determine their reading proficiency. The experimental
group then engaged in structured alternative assessment tasks designed to enhance reading skills.

These tasks were appropriately challenging to encourage progress without being
overwhelming.

The intervention lasted from April 22 to May 11, 2024, spanning eight sessions. Each
session included immediate feedback—either written or oral—to help students identify strengths
and areas for improvement. Reading comprehension was assessed regularly using two evaluation
methods per session to track progress.

After the intervention, a posttest was administered to measure improvements in
comprehension skills compared to pretest results.

D. Data Analysis

Quantitative analysis was conducted using JASP version 0.18.3.0. Descriptive statistics
(means, standard deviations, frequencies) summarized participants' performance. A Paired
Samples t-test was used to compare pretest and posttest results, assessing the effectiveness of
alternative assessment methods in improving reading comprehension.

1. RESULTS
TABLE 1: THE RESULTS OF DESCRIPTIVE STATISTICS ( PRE VS. POST-TESTS)

Descriptive Statistics
Pretest Posttest

Valid 12 12
Missing 0 0
Mean 6.833 7.625
Std. Deviation 0.718 0.608
Minimum 6.000 7.000
Maximum 8.000 8.500
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Analysis of Descriptive Statistics

The descriptive statistics of the pretest and posttest scores reveal key insights into the
impact of the intervention:

1. Mean Scores: The mean pretest score was 6.833, while the mean posttest score increased
to 7.625, indicating an overall improvement in reading comprehension skills after the intervention.

2. Standard Deviation: The pretest standard deviation was 0.718, while the posttest standard
deviation decreased to 0.608. This suggests that post-intervention scores were more consistent,
with reduced variability among participants.

3. Score Range: The pretest scores ranged from 6.000 to 8.000, whereas posttest scores
ranged from 7.000 to 8.500, reflecting an overall upward shift in reading comprehension
performance.

These findings indicate that the intervention had a positive and consistent impact on
reading comprehension. The increase in mean scores suggests improved comprehension abilities,
while the decrease in standard deviation points to more uniform progress among participants.

Additionally, the shift in score range confirms a general enhancement in reading skills.

Overall, these results support the effectiveness of alternative assessment tasks in fostering
improved reading comprehension among second-year students.

TABLE 2:

THE RESULTS OF PAIRED SAMPLES T-TEST ( PRE VS. POST-TESTS)

Paired Samples T-Test

Measure 1 Measure 2 t df p Cohen'sd | SE Cohen'sd

Pretest - Posttest -8.204 11 <.001 -2.368 0.269

Paired Samples t-Test Results

The paired samples t-test revealed a statistically significant difference between pretest
and posttest scores in the experimental group (t(11) = -8.204, p < .001). Since the p-value is less
than .001, the observed improvement in reading comprehension is highly unlikely to be due to
chance.

The negative t-value (-8.204) confirms that posttest scores were significantly higher

than pretest scores, indicating a marked improvement in reading comprehension after the
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Additionally, the large effect size (Cohen’s d = -2.368) suggests a substantial impact, with
the mean score difference exceeding two standard deviations. This underscores the strong effect
of alternative assessment tasks on participants' comprehension abilities.

Conclusion

These findings provide strong empirical support for the effectiveness of alternative
assessment methods in improving reading comprehension among second-year students. The
significant score increase and large effect size highlight the intervention's success in enhancing
reading skills.

TABLE 3:

ASSUMPTION CHECKS

Test of Normality (Shapiro-Wilk)
4 p
Posttest 0.674 <.001

Pretest

The Shapiro-Wilk test of normality was conducted to assess whether the pretest and
posttest scores of the experimental group are drawn from a normally distributed population. he
results of the Shapiro-Wilk test of normality indicate that the assumption of normality was violated
for the posttest scores (W =0.674, p <.001). However, since the Shapiro-Wilk test statistic for the
pretest scores was not reported, the normality assumption was not assessed for the pretest scores.

The violation of normality for the posttest scores suggests that caution should be exercised
when interpreting the results of parametric tests, such as the paired samples t-test, which assume
normality. However, it's important to consider that the paired samples t-test is robust to violations

of normality when sample sizes are large, as in this case.

TABLE 4:
Descriptive Statistics
Pretest Posttest
Coefficient of variation 0.105 0.080
Variance 0.515 0.369
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The descriptive statistics provided offer insights into the variability and spread of scores
for both the pretest and posttest measures of the experimental group. For the pretest scores, the
coefficient of variation is 0.105, indicating a relatively low level of variability around the mean.

Conversely, for the posttest scores, the coefficient of variation is 0.080, suggesting an even
lower level of variability compared to the mean. This decrease in coefficient of variation from
pretest to posttest scores implies a reduction in variability among participants' scores after the
intervention, indicating a more consistent improvement in reading comprehension skills among
participants following the intervention. Similarly, the variance for the pretest scores is 0.515,
reflecting the spread of scores around the mean before the intervention. In contrast, the variance
for the posttest scores is 0.369, indicating a reduced spread of scores around the mean after the
intervention. This decrease in variance from pretest to posttest scores further supports the trend of
reduced variability in post-intervention scores, suggesting a more concentrated distribution of
scores around the mean after the intervention. Overall, the descriptive statistics of coefficient of
variation and variance indicate a pattern of reduced variability and concentration of scores around
the mean after the intervention, implying a more consistent improvement in reading
comprehension skills among participants following the intervention.

2. DISCUSSION

The discussion of the results revolves around interpreting the findings of the descriptive
statistics provided, particularly focusing on the coefficient of variation and variance for the pretest
and posttest scores of the experimental group.

The reduction in coefficient of variation from the pretest to the posttest scores indicates a
decrease in variability among participants' reading comprehension scores after the intervention.

This reduction suggests that the intervention had a homogenizing effect on participants'
performance, leading to a more consistent improvement in reading comprehension skills across
the group. This finding is supported by the decrease in variance observed in the posttest scores,
indicating a tighter clustering of scores around the mean after the intervention. Thus, it can be
inferred that the intervention resulted in a more concentrated distribution of scores, reflecting a
more uniform enhancement of reading comprehension abilities among participants.

The observed decrease in variability and spread of scores after the intervention is
noteworthy, as it suggests a more consistent and reliable improvement in reading comprehension
skills among the second-year students. This finding is particularly promising, as it indicates that

the alternative assessment tasks implemented during the intervention were effective in promoting
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a more uniform enhancement of comprehension abilities across the group. The reduction in
variability also suggests that the intervention had a stabilizing effect on participants' performance,
minimizing the influence of extraneous factors and enhancing the reliability of the assessment.

Furthermore, the reduction in variability and concentration of scores around the mean after
the intervention underscores the robustness and consistency of the improvement in reading
comprehension skills observed among participants. This finding has important implications for
educators and practitioners involved in designing and implementing interventions aimed at
enhancing reading comprehension abilities. It suggests that interventions incorporating alternative
assessment methods, such as those employed in this study, have the potential to yield more
consistent and reliable improvements in reading comprehension skills among students.

3. CONCLUSION

The findings of this study shed light on the effectiveness of alternative assessment methods
in enhancing reading comprehension skills among second-year students. The descriptive statistics,
including the coefficient of variation and variance, revealed a significant reduction in variability
and spread of scores from the pretest to the posttest measures following the intervention. This
reduction indicates a more consistent and uniform improvement in reading comprehension abilities
among participants.

The decrease in variability and concentration of scores around the mean after the
intervention underscores the robustness and reliability of the improvement observed. These
findings highlight the potential of alternative assessment methods to yield more consistent and
reliable enhancements in reading comprehension skills among students.

Overall, the results of this study contribute to the growing body of literature supporting the
efficacy of alternative assessment methods in promoting reading comprehension skills. Educators
and practitioners can use these findings to inform the design and implementation of interventions
aimed at enhancing reading comprehension abilities among students. By incorporating alternative
assessment methods into instructional practices, educators can foster more consistent and reliable
improvements in reading comprehension skills, ultimately leading to better learning outcomes for
students.
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